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Kate’s Cultural History 

�  Race: Caucasian 
�  Ethnicity: Dutch 
�  Religion: Christian 
�  Moved many places 

growing up, most 
transformational for my 
personal cultural history 
was a move from 
Sammamish, WA to 
Pittsburgh, PA before the 
start of high school 



Inglewood Middle School  Schenley High School  

�  Student Composition 
¡  Asian 14.7% 
¡  African American 0.9% 
¡  Hispanic 5.3% 
¡  Native American 0.2% 
¡  Caucasian 73.8% 
¡  Pacific Islander 0.1% 
¡  Two or More Races 5.0% 
¡  Special Ed 9.5% 
¡  Transitional Bilingual 0% 

�  Free/Reduced Lunch 6.9% 
�  Male/Female 53/47% 
�  Student Attendance 95.4% 

�  Student Composition 
¡  Non-Hispanic White 11.2% 
¡  American Indian/Alaskan Native .

8% 
¡  Asian 10.7% 
¡  Black or African American 68.3% 
¡  Multi-Racial  9% 

�  Economically Disadvantaged 
68.6% 

�  English Language Learner 
12.1% 

�  Make/Female 48%/51% 
�  Title 1 School 

Sammamish to Pittsburgh: 9th-12th Grade 



Pittsburgh Journal Entries 

�  “I had my first day of high school at Schenley today.  It was so loud.  People talked 
loud, laughed loud, and all seemed to know each other.  As I entered the building, I 
found myself standing in a long line.  Everyone else seemed to know what was 
going on, and the line split into two: girls on one side, boys on the other.  We had to 
go through a metal detector and get a little pat.” 

�  “They take away your cell phones here. I don’t know, maybe because of drugs or 
something, there are a lot of dogs and security but there are still girls who smoke 
pot in the bathroom” 

�  “Today a girl asked me if it was true that all white girls have bugs in their heads.  I 
for one have never had lice, but apparently, as a white girl, I should have.” 

�  “My first observation of my school is apparent: I am a minority.  They told me that 
Schenley is 10% white and other, and the rest is African American.  What is “and 
other” anyways?” 

�  “People in Pittsburgh really care about what neighborhood they are from.  And 
they are not bragging about how big their house is when they say it. I’m starting to 
learn what they all mean, too:  If you are from Bloomfield you are white but more 
importantly you are Italian.  They all wear gold chains; they speak this weird 
Pittsburgh accent…they are always saying “yinz guys gotta go” they swear a lot, 
and it seems like all the girls smoke Newports and fight.  Then they go to Catholic 
Mass.” 



Journal Entries, Continued 

�  “The kids from the Hill are all mainstream kids so I don’t seem to see them in my 
classes that much.  Someone told me that like 75% of the Hill is section eight 
housing, they call it the projects.  I have one new friend named Desiree who lives 
there and when I dropped her off after school driving through it scared me, even in 
the middle of the day.” 

�  “Today a senior got shot and killed.  I guess he was on the Hill and someone 
wanted his mom’s car that he was driving and they shot him.  He played basketball 
and was going to go to Pitt next year.  Everyone is so sad.  We made posters with 
his picture in yearbook class.  Lots of people are wearing t-shirts with his picture 
too.” 

�  “My English teacher told me today that only 20% of the kids at Schenley go to 
college after they are done with high school.  That does not seem like a lot 
compared to Sammamish.” 

�   “My neighborhood is called Highland Park and I guess you could call it upper 
class for the city.  The houses are pretty nice and it’s a big mix of all types of people.  
Most of the people are doctors at the hospitals or work at all the universities.  
Today at lunch, Maurice called my neighbor Rabiah “white” but they are both 
black.  I don’t think he meant it as a good thing.  If it is so bad to be a black “white” 
kid, where does that leave me?  What does it mean if you are “soooo white” and you 
actually are Caucasian?”   



After Schenley… 

�  Returned to Sammamish, 
Washington as quickly as possible 
(even though it meant not starting 
college with family support) and 
spent 6 weeks traveling in Europe 

�  Worked my way through 
community college and completed 
my BA in Elementary Education 
over 6 years 

�  Taking the course Race in America 
and reading the book, Why Are All 
the Black Kids Sitting Together in 
the Cafeteria? by Beverly Tatum 
helped me to closely examine my 
understanding of my experience 
and redefine my willingness to 
engage in effective communication 
surrounding race 



Blackness in a White 
Context 

Whiteness in a White 
Context 

�  A child of color is more likely to explore racial and ethnic identity then 
Whites are. Black youth think of themselves in terms of race because 
that is how the rest of the world thinks of them. (Tatum pg 53) 

�  The first stage of racial identity is pre-encounter. This can include the 
idea that it is better to be white.  The impact of society’s messages can 
be reduced by race-couscous parents who seek to enforce positive 
racial identity. (Tatum pg 55) 

�  The encounter stage (which also happens in adolescence) is 
precipitated by an event that forces the child to acknowledge the 
impact of racism.  At this point he or she begins to grapple with what it 
means to be an individual who is targeted because of race.  This phase 
is characterized by anger towards whites. 

�  The immersion/emersion stage is reached when the individual has a 
strong desire to surround them self with symbols of racial identity, 
they actively seek out ways to learn about their own identity and 
history and seek same-race peers. There is a great focus on self 
discovery instead of on white people, lots of energy from the new 
information, and the ability to unlearn the internalized stereotypes, 
and redefine a positive sense of self. (Tatum pg 76) 

�  The next stage is internalization.  At this point the individual feels a 
sense of self-security about their identity.  They are willing to establish 
meaningful relationships across race. They then move to 
internalization-commitment.  At this stage the individual has found 
ways to translate a personal sense of racial identity into ongoing action 
expressing a sense of commitment to blacks as a group, and they are 
prepared to transcend race. (Tatum pg 76) 

�  There is a different process that white people go through when they 
explore their racial identity.  The first stage is the contact stage.  It is 
the first step in the process of racial awareness.  Oftentimes whites pay 
little or no attention to the significance of their racial identity and are 
unaware of white privilege and the effect that it has on their life. The 
common self perception of white people is that they are color blind and 
remain unaware of assumptions about other racial groups.  They view 
racism as the prejudiced behaviors of individuals rather than as an 
institutionalized system of advantage that benefits whites.   

�  The contact stage leads to disintegration: a growing awareness of 
racism, characterized by encounters where the social significance of 
race is made apparent. At this point, it is very common for the person 
to feel a strong sense of guilt and discomfort.  (Tatum Pg 96)  

�  In the next stage, the pseudo-independent stage, the individual has a 
basic intellectual understanding of racism as a system of advantage but 
doesn’t quite know what to do with that information. (Tatum pg 106)  
It is successful interracial relationships which allow whites to be able 
to confront the reality of whiteness without slipping back to the 
reintegration stage. (Tatum pg 107)  

�  In the immersion/emersion stage, guilty feelings fade and the person 
actively seeks to stand up against racism. (Tatum pg 111)  Only then 
can a white person reach autonomy, where the newly defined view of 
whiteness as a part of personal identity is incorporated.  It is then that 
a white person can confront racism and oppression in daily life.  
Although the work is never done, there is a deep understanding of 
racism and an appreciation and respect for identity struggles of people 
of color at this stage.  (Tatum pg 112-113) 

New Learning: Race in America 



Reflecting on My Experience 

�  Some things that I find particularly interesting: I never took a 
minute to consider that I was part of the 20% that went on to 
college after high school because I was white.  I thought that it 
was because that was what my family did.  I also didn’t 
attribute the difference between Sammamish and Pittsburgh’s 
college turnover to race as much as I did to class.  

�  At the point that I made that observation I was most certainly 
in the contact stage, which is characterized by unawareness.  I 
think the event that really burst my safe, “white privilege 
bubble” was when I first heard Maurice call Rabiah “white” 
and mean it as an insult.  This was so confusing to me.  What 
was so bad about being white?  I do not remember feelings of 
anger, more curiosity and confusion. 



Reflections Continued 

�  Twelve years later, I still feel that my time at 
Schenley was one of the most interesting experiences 
with race. 

�  My relationships look different in the Pacific 
Northwest than they did in Pittsburgh.  Pittsburgh is 
a proud “blue collar” town that prides itself on 
neighborhood and community identity.   

�  In Seattle, my experiences do not feel as clear or easy 
to see.  They are woven into many colors (vs. black 
and white) and are integrated into many different 
religions and ethnicities.   



Implications for the Classroom 

�  Classroom focus on the celebration of student 
holidays as a way to educate peers about different 
experiences. 

�  Washington State History for 4th grade: Reflective 
thinking about Native People of Washington 

�  Student awareness of privileges: netbooks, access to 
technology, district vision of college bound students 

�  Service Learning Projects 
�  Family shares of cultural traditions, International 

Night 


